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Preface 
Councillor Anita Ward, Chair of the Education and Vulnerable 
Children Overview and Scrutiny Committee 

The educational landscape is changing rapidly not just in Birmingham, but 
nationally; schools and school leaders have greater autonomy than ever before.  
However, with these changes comes the growing misconception that the local 
authority no longer has a role to play in our children’s education; in fact nothing could be further from the 
truth. The Secretary of State for Education has made clear his view that sees local authorities taking a 
strategic role in the educational system, while retaining three core responsibilities: 

1. Ensuring a sufficient supply of school places 

2. Tackling underperformance in schools and ensuring high standards 

3. Supporting vulnerable children 

Nevertheless, if the City Council is to be successful in these roles and fulfil its wider strategic responsibility, 
it must redefine its role and relationships with education providers across the city.  

During our review several challenges were identified, but the one overwhelming message we heard was the 
need for a new debate on education in the city with a shared vision at its heart. This is central to ensuring 
that the needs of all our children are met whichever type of school they attend.  Committee members see 
this report as an important step in establishing how the City Council can reframe its role to be an effective 
Education Champion for children, parents and communities.  

Following this review, members will continue to explore issues relating to the future role of the local 
authority in the new educational landscape and this will form the basis of the committee’s ongoing work 
programme. I would like to thank the Councillors involved in carrying out this Inquiry and in particular I 
would also like to thank all of the schools, organisations and individuals who contributed evidence. 
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Summary of Recommendations 
 Recommendation Responsibility Completion Date 

R1 That the Cabinet Member for Children and Family 
Services: 
 

i) Prioritises the agreement of a new vision 
for education in Birmingham and 
communicates the future local authority 
role in education that reinforces its 
statutory responsibilities, succinctly 
through a set of key principles and values 
to schools, parents, students and 
Birmingham residents;  

ii) Places provision for Special Educational 
Needs (SEN) at the heart of this vision 
and at the heart of her work with 
education leaders in the city, both in 
mainstream and specialist settings; 

iii) Convenes a time-limited Strategic Board 
with an independent chairperson including 
city education leaders from diocesan 
authorities, early years, primary, 
secondary, further education and higher 
education sectors to formulate both the 
vision and key principles and values. 

 

Cabinet Member for 
Children and Family 
Services 

October 2013 

R2 That the Cabinet Member for Children and Family 
Services updates the City Council’s Corporate 
Parenting Policy to ensure a renewed and equal 
emphasis on education for all Birmingham children, 
whether looked-after or not, alongside safeguarding in 
the priorities of the work of the City Council.  

Cabinet Member for 
Children and Family 
Services 

April 2013 

R3 That the Cabinet Member for Children and Family 
Services gives an annual City Strategic Education 
Assessment to City Council. 

Cabinet Member for 
Children and Family 
Services 

April 2013 

R4 That the Cabinet Member for Children and Family 
Services: 
 

i) Works with academies including free 
schools so that all parties share the same 
data and statistical returns at the same 
time that they make them available to the 
Department for Education; 

ii) Works with head teachers (primary and 
secondary) to review the work of School 
Improvement Groups including strategies 

Cabinet Member for 
Children and Family 
Services 

April 2013 
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 Recommendation Responsibility Completion Date 

for early intervention using data and 
intelligence, to develop further school-led 
improvement services which support the 
senior management teams of 
underperforming schools to become 
successful leaders; 

iii) Makes an announcement to all 
improvement leads that where other 
intervention has been unsuccessful the 
local authority will use its formal powers 
to address failures in school leadership. 

R5 That the Education and Vulnerable Children Overview 
and Scrutiny Committee receive city-wide 
performance reports with information grouped by 
ward on: 
 

i) School budget deficits and surpluses (at 
least annually); 

ii) Pupil attainment against floor targets 
(twice a year); 

iii) The work of School Improvement Groups 
(twice a year). 

 

Cabinet Member for 
Children and Family 
Services 

March 2013 

R6 That the Cabinet Member for Children and Family 
Services works to manage demand for school places 
by: 
 

i) Increasing information sharing between 
the City Council and academies including 
free schools and studio schools on school 
places and 

ii) Collaborating with the Cabinet Member 
for Development, Jobs and Skills and the 
Department for Education on auditing 
available sites for new schools and 
mapping empty buildings that have the 
potential to be transformed into schools. 

  

Cabinet Member for 
Children and Family 
Services 
 
 
 
 

April 2013 

R7 That Elected Members commit to developing 
relationships with all schools in their ward and to 
becoming local champions for education by: 
 

i) Affirming their commitment to quality 
Education for all Birmingham Children at 
City Council; 

ii) Affirming to parents and carers in their 
local area that they will endeavour to 

All councillors - overseen 
by the Cabinet Member 
for Children and Family 
Services 

April 2013 
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 Recommendation Responsibility Completion Date 

represent their interests in working with 
local “families” of schools; 

iii) Considering applying to become a 
governor of at least one school governing 
body and undertaking governor training 
as appropriate; 

iv) Visiting every school in their ward at least 
once a year to build relationships and 
support school activities in their role as 
councillors; 

v) Inviting head teachers to present to Ward 
Committees on school progress in a 
rolling programme to raise awareness of 
local school safeguarding, standards and 
successes and 

vi) Approaching local businesses to form links 
with schools for work experience 
placements and apprenticeships. 

R8 That the Cabinet Member for Children and Family 
Services makes clear: 
 

i) How all current and future Traded 
Services have been reviewed to meet 
current and future school need and 

ii) The improved City Council Traded Service 
offer to schools in a coherent package, so 
that the City Council is in a stronger 
position to maintain a suitable service 
offer in a competitive market place. 

  

Cabinet Member for 
Children and Family 
Services 

May 2013 

R9 That the Cabinet Member for Children and Family 
Services: 

i) Encourages governing bodies to notify the 
LA as soon as possible of any intention to 
consider academy conversion; 

ii) Publicises that there is a clear expectation 
from the City Council that governing 
bodies considering academy conversion, 
whether voluntarily or under the 
instruction of the Department for 
Education, conduct open and democratic 
consultation while matters are still at a 
formative stage; 

iii) Publicises clear, factual, guidance for 
governing bodies on what constitutes 
open and democratic consultation in the 
form of a factsheet and 

iv) Publicises clear and balanced information 

Cabinet Member for 
Children and Family 
Services 

March 2013 
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 Recommendation Responsibility Completion Date 

for school governors, parents and carers 
on the implications of conversion to 
academy status including a list of what 
academies do and do not sign up to, and 
legal aspects of the conversion process in 
order that they can make more informed 
decisions about school choice. 

R10 That progress towards achievement of these 
recommendations is reported to Education and 
Vulnerable Children Overview and Scrutiny Committee 
in July 2013. The Committee will schedule regular 
progress reports until all agreed recommendations are 
implemented. 

Cabinet Member for 
Children and Family 
Services 

July 2013 
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1 Introduction 
1.1 Purpose of the Inquiry 

1.1.1 The Education and Vulnerable Children O&S Committee agreed to undertake a brief Inquiry into 
the role of academies and the future role of the local authority in education at its July 2012 
meeting. In May 2010, the Secretary of State for Education, Michael Gove, wrote to all local 
authorities inviting a discussion on their future role. That discussion is still ongoing. 

1.1.2 While a number of Committee members had concerns about the potential implications of the 
growth of academies, we began the Inquiry with a clear statement that we recognise that 
academies are “here to stay”1. Several of our witnesses were openly anti-academy and we have 
heard their evidence in this knowledge. Nevertheless we do not see schools which have become 
academies reverting to the status of local authority-maintained school, that is overseen, by the 
City Council. We agreed that our role in undertaking this Inquiry was to agree practical 
recommendations which addressed the issues raised in the evidence we heard. 

1.2 Definitions 

1.2.1 The Department for Education (DfE) describes academies as publicly-funded independent schools2. 
Since July 2010, ‘academy’ is a term used to describe all those state (that is publicly-funded) 
schools accountable directly to the Secretary of State for Education rather than the local authority.  

1.2.2 They receive their share (otherwise held by the Local Authority to provide central services and 
resources) of the Local Authority Central Spend Equivalent Grant (LACSEG) direct from the 
Education Funding Agency.  Academies are, as a result, able to purchase services from a wider 
variety of organisations as well as being able to continue to  ‘buy back’ services from the Local 
Authority. 

1.2.3 Academies have more freedom over the curriculum taught – this means that they do not need to 
teach parts of the National Curriculum which they do not consider to be appropriate for their 
pupils. They can choose their own curriculum as long as this is ‘broad and balanced and 
includes English, mathematics and science’3. 

                                            
1 Chair’s opening statement, Evidence Gathering Session, Wednesday 19th September 2012  
2 See http://www.education.gov.uk/schools/leadership/typesofschools/academies/b00205692/whatisanacademy 
3 See http://www.whatdotheyknow.com/request/basic_curriculum_in_academies 
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1.2.4 Academies employ staff directly and can (if they choose) set and alter their pay and conditions of 
service (subject to normal employment law protections for staff). They are also able to choose the 
length of school terms and school days.  

1.2.5 Academies were initially concentrated in the secondary sector but now include primary schools, 
voluntary-aided schools, special schools, studio schools (a new model for 14 to 19 year old 
educational provision) and free schools. 

1.2.6 The DfE describes free schools as non-profit-making, independent, state-funded schools. There is 
not a single type of free school and they are not defined by size, location or reason for their 
establishment. The broad intention however is that they are being created as new schools to meet 
demand within a local area for a greater variety of schools. A list of free schools and other types of 
academy approved in Birmingham to date by the Secretary of State for Education is included at 
Appendix B of this report. The number of all types of academy in both Birmingham and across 
England and Wales is growing rapidly. 

1.3 Why look at academies and the City Council’s role in 
education now? 

1.3.1 The role of the local authority in education, while determined largely by statutory responsibilities 
(outlined in section 3.6), is also dependent on how local authorities adapt to the new 
“increasingly diverse and autonomous school system.”4 As more schools become 
academies, fundamental changes to local authority working with schools are required in order for 
Birmingham to meet legal requirements relating to education. We are especially mindful of the City 
Council’s and schools’ responsibilities in relation to safeguarding.  

1.3.2 These changes in working need to take place in a context of unprecedented and growing financial 
challenges for local government. From evidence we heard during our Inquiry there are significant 
concerns about the immediate strain the academy conversion process is currently placing on local 
authority resources as well as the potential medium-term impact on a number of existing local 
authority services.5 

1.3.3 Clearly there are expectations of the local authority based on its statutory responsibilities. There 
are also less clearly defined but nonetheless valid expectations of the local authority based on the 
wider roles of local government. These include providing strategic leadership and democratic 
accountability for its citizens and stakeholders.  

                                            
4 LGIU (2012) csn Policy Briefing Local authority role in education – final report from the ISOS Partnership for the Ministerial 
Advisory Group 
5 NB Education and Vulnerable Children OSC has also heard evidence at its meeting in March 2012 on the viability of some City 
Council Traded Services unrelated to schools’ status.  
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1.3.4 Birmingham’s response to these has been to develop, with schools, an outline Co-operative 
Partnership model for education in the city which is summarised in Section 3.6 of this report. 
Formative consultation on possibilities for the model was being undertaken at the same time as 
our Inquiry and it is planned that further consultation on more detailed plans will take place from 
the end of January 2012.  

1.3.5 Our Inquiry has been undertaken with the next stage of Co-operative Partnership development in 
mind. As a result, our evidence gathering and reporting was carried out quickly to meet both the 
requirements of the consultation and recognise the fast-changing status of many Birmingham 
schools. 

1.4 Terms of Reference 

1.4.1 Our key questions for the Inquiry were: 

• In the light of more schools in Birmingham becoming academies what role should the City 
Council play to support all schools and children? 

• What is the new strategic role for local authorities in local education provision? 

1.4.2 This Scrutiny Inquiry was conducted via a short series of formal committee meetings during 
September and October 2012 along with a visit to a city academy. We heard evidence from a 
range of schools and stakeholders. A full list of witnesses is set out in Appendix A. We are grateful 
for their time and input. 

1.4.3 The timeframe for the Inquiry meant that there were several areas we were unable to probe, 
notably: early years education; sixth form provision; education for excluded pupils or those who 
are unable to attend school for other reasons; links to Further and Higher Education including 
studio schools and University Technical Colleges (UTCs); the potential for the Birmingham 
Baccalaureat along with funding reform for Special Educational Needs (SEN) to be implemented 
from April 2013. 

1.4.4 Equally, while safeguarding responsibilities are utmost in the minds of Committee Members given 
our dual remit for both Education and Vulnerable children, and they are referred to in section 3.6 
of this report, they were not a main topic for our key lines of inquiry in view of other recent 
Committee work on safeguarding. Our most recent investigation was our Short Inquiry into 
Improvements in Children’s Social Care6 concluded in September 2012.   

1.4.5 Findings presented in this report are interim given the timeframe for the Inquiry. As a result, our 
recommendations are focused on improving processes during the current municipal year and 
informing the development of the proposed Co-operative Partnership Trust model. We recognise 

                                            
6 A copy of this report is available from the Education and Vulnerable Children OSC webpage which can be accessed from 
www.birmingham.gov.uk/scrutiny 
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that there is much to monitor and we hope to revisit key Inquiry questions during the next 
municipal year alongside the tracking of recommendations contained within this report. 



 

 

Strengthening the Birmingham Family of Schools-the role of the City Council 

12 

 

2 Context 
2.1 Changing national policy direction and 

legislation/regulations 

2.1.1 Following the 2010 election, one of the first pieces of legislation to be passed was the Academies 
Act 2010 (the Act) in July 2010. The Act enabled all schools to become academies with those 
schools judged by Ofsted to be good or outstanding able to convert first. As a result in 
Birmingham these are known as ‘Converter’ Academies.  

2.1.2 Under the Act, conversion to academy status begins by Order of the Secretary of State either 
following the application of the School’s Governing Body or under the Secretary of State’s powers 
to intervene. The Act refers to ‘Academy Arrangements’ being entered into between the Secretary 
of State and any person and these include: 

• Creation and constitution of the Academy Trust (the Trust) as a Company Limited by 
Guarantee; 

• Completion of a Funding Agreement between the Trust and the DfE – which sets out the rules 
for running an academy and varies between schools; 

• Transfer of property, assets and staff to the Trust from the date of conversion via a 
Commercial Transfer Agreement drawn up by the LA and 

• Any other contractual adjustments and supporting agreements where either a PFI contract or 
Building Schools for the Future (BSF) and ICT contracts are in place. 

The Secretary of State then directs the local authority to cease to oversee or ‘maintain’ the school 
from a specific date. 

2.1.3 Under the previous government, academies were viewed as a specific type of school offering a 
fresh start for schools where previously school improvement activities had not been successful. 
Between 2001 and 2010 there was only one type of academy. This was typically a secondary 
school that had been closed by the local authority and re-opened as a new legal entity, often in 
response to low attainment figures and Ofsted assessment.  These were known as Phase 1 or 
transformational academies with sponsors or partners to help them improve. In Birmingham these 
are known as the “Sponsor Academies” or “Traditional Academies”. 8 academies of this kind were 
agreed and details are included at Appendix B. 

2.1.4 Since 2010 the direction of travel for government policy is for all schools to be invited to become 
academies and to move away from local authority governance to control by central government. 
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The Secretary of State for Education, Michael Gove, has expressed his wish for all schools to 
become academies.  

2.2 Types of academies 

2.2.1 Evidence we received set out three types of Academy conversion: 

i) Choice or Converter – the Governing Body express an interest in becoming an academy and 
apply to convert via the DfE website. This route is open to schools judged by Ofsted to be good 
or outstanding. 

ii) Agreed best solution which can also be known as Sponsored – the local authority, sometimes in 
discussion with the DfE, discusses a range of measures with a school to improve performance, 
which may include applying for academy status with a sponsor. In these cases, providing the 
school governing body opts to apply for academy status quickly, we heard that the school is 
usually able to choose its sponsor. 

iii) Imposed or Sponsored – the Secretary of State uses his power of intervention and issues an 
Academy Order with a sponsor identified. Although experience in Birmingham is limited, it 
appears that an imposed solution will only be used when an agreed solution cannot be reached 
between the DfE, Local Authority and School. It can only apply to schools in an Ofsted category 
of satisfactory or below or schools whose performance falls below the floor targets published by 
the DfE. 

2.2.2 Current floor targets relate to both attainment and progression:  

• For secondary schools – a school is below the floor if fewer than 35 per cent7 of pupils achieve 
the basics standard of five A* to C grade GCSEs including English and maths – and if fewer 
pupils make good progress between Key Stage (KS) 2 and KS4 than the national average. 

• For primary schools – a school will be below the floor if fewer than 60 per cent of pupils 
achieve the basics standard of level 4 in both English and maths – and fewer pupils than 
average make the expected levels of progress between KS1 and KS2. 

2.3 Governance arrangements 

2.3.1 On converting to an academy, a two tier level of management is established,  

• Academy Trust and  

• Governing Body. 

                                            
7 NB Averages are based on the results of all pupils. 
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   When a school converts to an academy, an Academy Trust, (a charitable company limited by 
guarantee) needs to be established.  The members of the Academy Trust are responsible for the 
strategic oversight of the academy.  

2.3.2 The governing body manages the academy on behalf of the Trust and can continue to delegate 
functions, as they do in maintained schools, to committees, individual governors or the head 
teacher. The governing body can also buy in additional skills and services such as HR support or 
training for governors. Academies are required to have at least two parent governors. 

2.3.3 The Department of Education, cites three main models of governance which can be used by 
schools when they convert to academies: 

i) A Multi Academy Trust (MAT) is where a number of schools join together and form a 
single Trust and Board of Directors – there is only one legal entity accountable for all 
schools in the Trust. There is one set of articles which governs all the academies in that 
Trust. The MAT has a Master Funding Agreement with the Secretary of State and each 
academy also has a Supplemental Funding Agreement. Underperforming schools are 
unable to have their own funding agreement with the DfE as part of an umbrella trust 
but must instead be sponsored, for example by another school. Each of the academies in 
the MAT has its own governing body or advisory body which deals with local issues. 
Academy budgets are usually top sliced to support the central organisation.  

ii)  Umbrella Trust Model - an umbrella trust is used to describe a partnership between 
academies that have made a commitment to support each other and raise educational 
standards across the partnership. This could involve a mixture of different types of 
academy such as primary, secondary or special academies. They vary in their size and 
composition and can be formalised partnerships where academies share resources and 
staff as part of a shared trust or they can be informal arrangements for supporting and 
sharing best practice solutions with other academies in the area.  

iii) Collaborative Partnership Model - each academy exists as a separate entity but 
there is a management agreement to bring the academies into working partnership for 
specific purposes.  This is, in effect, a less formal variant of the umbrella trust model.  It 
enables collaboration without control and is more easily reversed.   

2.4 Latest situation in Birmingham 

2.4.1 In Birmingham as of November 29th 2012, 53 of 402 schools or just over 13 percent of all schools 
in the city had become academies. 30 secondary (or 40 percent), 23 primary (or 7.6 percent) and 
1 special school (3.7 percent). A further 68 schools are either in the process of converting in this 
academic year or have been identified for conversion - 6 secondary (8 percent), 61 primary 
schools (27 percent) and 1 more special school (3.7 percent). A list of these available to date is 
included at Appendix B. 
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2.4.2 Of those academies identified for conversion, prior to the current school year there were 57 
schools in the city at risk of being forced to become academies due to underperformance. This has 
reduced to 19 as a result of School Partnership and City Council-supported School Improvement 
work8. The Catholic Archdiocese of Birmingham has given permission to its schools to explore 
becoming academies with negotiations recognising the primacy of faith issues in structures.  

2.4.3 A range of organisations are currently sponsoring underperforming schools in the city. These 
include school-led Multi-Academy Trusts such as Ninestiles Academy Trust and Arthur Terry 
Learning Partnership. We heard that the impetus for this has come from schools and their 
governing bodies with growth influenced, although definitely not controlled, by City Council School 
Improvement leads. Other types of sponsors in Birmingham include: 

i) Universities (Birmingham, Aston and Wolverhampton); 

ii) Further Education Colleges (Birmingham Metropolitan College); 

iii) Diocesan (the Anglican Diocese of Birmingham) and 

iv) Not-for-profit social enterprises and charitable trusts – notably E-ACT, ARK and the 
Elliott Foundation. 

                                            
8 Evidence Gathering Session,10th October 2012 
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3 Findings 
3.1 Academy conversion overview 

3.1.1 Although there are a range of types of conversion and a number of imposed academy conversions 
are in train, all conversions to date in Birmingham have either been initiated directly by schools or 
agreed with Governing Bodies, albeit reluctantly in some cases. City Council officers highlighted 
that there is still a degree of confusion about who actually owns and drives the conversion process 
to completion and ensures that all necessary steps have been taken before the City Council 
receives its instruction to cease to maintain a school. There are also varying expectations from 
schools and the DfE around the timeframe for conversion which often does not take into account 
school-specific requirements. In order to minimise educational and relationship risks, City Council 
officers continue to play a key role in filling gaps in the current DfE process.  

Choice or Converter academies 

3.1.2 In improvement officers’ experience, good or outstanding schools have not only had the choice to 
become academies but have, in practice, been ‘fast-tracked’ to become academies by the 
Department for Education’s Converter Unit. 

3.1.3 Reasons we heard from good or outstanding schools choosing to become academies were in part 
financial (see Section 3.4). They also expressed the need they saw to adopt a pragmatic approach 
to central government’s direction of travel for education and keep pace with it. No academy head 
teacher we heard from was enthusiastic about academies per se but all were clear that the 
combination of financial imperative and government policy meant that there had been no other 
choice for them. Lastly they all made clear their perception, with regret, of minimal benefit from 
remaining local authority maintained schools. They all stated in various ways: 

“We took little from the local authority and they gave little back”9 
Agreed Best Solution academies 

3.1.4 We heard that although in theory proposed academies in this category were choosing academy 
status, there was some fuzziness between this and the imposed solution category. It was clear 
that the process of negotiation was delicate, highly political and often a very stressful process for 
schools particularly where there are conflicting wishes in relation to the conversion. In practice 
many schools considered themselves to be forced academies, as the head teacher of one school 
stated 

‘…we jumped before we were pushed’10.  
                                            
9 Evidence Gathering sessions, 19th September and 10th October, 2012 
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3.1.5 We heard from schools, parents and governors of meetings between DfE representatives and 
school senior management teams and governing bodies in which the Secretary of State for 
Education’s power to remove them was carefully implied to coerce targeted schools into ‘choosing’ 
sponsored academy status. Although the Secretary of State has not yet used these powers in 
Birmingham, these meetings were taken seriously by schools and governors. Most often the 
decision of governing bodies and school senior management teams has been that it is better to 
agree to ‘choose’ to convert and have a say over the choice of sponsor than to be removed and/or 
a sponsor imposed on the school. 

3.2 Role of governors 

3.2.1 On the creation of a new Academy Trust, some governors also become trustees and so directors of 
both a company limited by guarantee and a charity. This means that responsibilities are to 
Companies House and the Charities Commission respectively alongside the DfE. We heard that 
sometimes this new responsibility is a shock to governors. Currently, as long as governors are 
compliant with local authority policies in their work they are indemnified by the City Council.    

3.2.2 Parent witnesses highlighted that it is possible as a local authority-appointed governor of a 
maintained school to have little or no contact with the City Council once selected which is 
problematic in monitoring school governance. Where schools are judged as failing, the view from 
witnesses was that governing bodies would also have been failing in their roles to challenge and 
set strategic direction. We heard from local school-led Multi Academy Trusts that becoming 
academies had given a clear impetus for upskilling governors and putting in place a range of 
tailored training and learning opportunities to support good leadership.  

3.2.3 Witnesses recognised perceptions of governing bodies fearing they would be replaced if they did 
not opt for academy status in the case of proposed best solution academies (as stated in section 
3.) and also by sponsors seeking new governing bodies. However they emphasised that, despite 
sponsors always ensuring they will have the majority of governors on a governing body, to their 
knowledge, there has been no case yet where a Converter academy has not kept members of its 
pre-academy governing body. The City Council’s Governor Support Unit has noted continuity in 
governing bodies from the various articles of association it has seen. All Birmingham school 
academy sponsors we heard from emphasised their wish to maintain continuity of governors in 
converter primary academies providing that governors were prepared to sign up to being  
governors in the style of the school sponsor and to the sponsor’s values.         

Consultation 

3.2.4 The 2010 Academies Act states that it is the responsibility of governing bodies to undertake 
consultation on schools opting to become academies and governors may consult with ‘who they 

                                                                                                                                                           
10 Evidence Gathering session, 10th October, 2012 
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see fit’. The DfE’s guidance to schools also states that consultation may take place either before 
or after an application to convert has been made. Local authorities have no powers over how any 
consultation process is conducted although City Council officers do advise schools of their 
responsibility to consult. 

3.2.5 Committee members were clear that how governors are supported both in taking the decision for 
a school to become an academy and in subsequent school governance is a vital area of work, 
particularly as governors form the country’s largest volunteer workforce. We heard a mixed picture 
of the support currently available from the City Council to governing bodies and individual 
governors in schools considering becoming academies. Advice from the Governor Support Unit has 
been mainly procedural and technical and offered in instances where the Secretary of State has 
sought to impose academy status. Officers noted that roles for governing bodies are not clear in 
the interim period between deciding to become an academy and formally receiving an academy 
order.  From evidence we heard, we see scope for the Governor Support Unit to strengthen 
existing training to make clear to governors what it means to be an academy and what constitutes 
effective consultation with the aim of strengthening school leadership. 

3.2.6 We received evidence from schools designated Agreed Best Solution academies and from parents 
of children at some of these schools who felt that they had little choice in whether the school was 
to become an academy or not, via Ask Parents First (APF)11. In these cases, choice rested solely 
on choice of sponsor and consultation had taken place after the application to convert had been 
submitted. Committee members heard of one instance where this choice was not even available, 
as parents found out from the school website that a new Deputy Head post was being advertised 
as being employed by a sponsor who had already been agreed. 

3.2.7 Parents spoke of concerns about whether Equality Impact Assessments had been undertaken or 
not, citing minimal recognition of the needs of parents who did not speak English as a first 
language by schools in communicating what was happening (despite these not being a minority of 
parents in some catchment areas). They also highlighted a lack of transparency when meetings for 
parents were finally held. Their experience of was of ‘being done to’12 by DfE representatives 
and, on occasion, City Council officers had soured their view of both the school and community 
relationships with the Local Authority.  

3.2.8 Witnesses advised that the DfE’s processes for schools converting to academies have become 
clearer over the last year. As a result, Birmingham City Council guidance now states that schools 
consulting on a decision already made to change status leave themselves open to legal challenge.  
City Council advisors also now routinely inform governing bodies that it is in their interests to 
consult with parents as early as possible in the process. 

                                            
11 Ask Parents First is a parent campaign group formed in April 2012 in response to concerns that schools in the city were 
converting to academy status without meaningful consultation 
12 Evidence Gathering Session, 10th October, 2012 
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3.3 Education implications of academies 

School Improvement 

3.3.1 We were asked to note differing evidence on the rates of educational improvement in schools once 
they had become an academy compared with schools that were not academies. Where the results 
of academies were compared with those of maintained schools discounting vocational qualification 
results, from evidence we received it appeared that there was no discernible ‘academy effect’ on 
results. This tallies with other research13 although we recognise that it is often possible to see 
different conclusions from the same dataset and school autonomy can be a factor in improving 
teaching and learning if not the only one. 

3.3.2 We heard that a number of Birmingham’s academies assessed by Ofsted as outstanding are 
leading improvement support in collaboration with a range of partners including other outstanding 
schools. A primary school improvement group and secondary school-to-school partnership group 
were established in June 2011, aiming to provide immediate support to schools deemed most 
vulnerable and ensuring a city-wide, coherent approach. 

3.3.3 It is true that the many initiatives and programmes implemented with overlapping timescales have 
made impact evaluation difficult. Several witnesses emphasised that there was not yet a long 
enough history of primary school academies for a sufficient and coherent evidence base to have 
been established.  

3.3.4 In the case of Agreed Best Solution and Imposed academies the DfE’s use of snapshot data in 
making changes in categorisation has been difficult. For example some schools have been placed 
in a category by the use of one-off statistics from a particular point in time even though their 
results have shown a significant and sustained upward trend in improvement. It was thought that 
future Ofsted judgements would be likely to lessen uncertainty about school status and form the 
basis of future discussions with the DfE. Nevertheless, concerns that the disruption caused to 
schools by the demands of becoming an academy would distract these schools from continuing to 
improve performance curves were a theme in much of our evidence gathering.  

Special Educational Needs 

3.3.5 Whether a school is an academy or not, its obligations relating to Special Educational Needs (SEN) 
remain the same as do local authority funding requirements. Evidence indicated that the direct 
implications of academies on SEN provision had not yet been seen in Birmingham. What was 
presented as the most pressing issue for SEN provision was the overall inclusiveness of schools 
regardless of status.  

                                            
13 For example the LGIU’s 2012 summary of research in CSN Policy Briefing: The Effectiveness of the Academy Schools 
Programme 
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3.3.6 We heard that this academic year 60% of mainstream schools (45) in Birmingham took less than 
1% of children with a Statement of Special Educational Need into Year 7 which was considered to 
be an issue of city-wide standards rather than academies per se. It was put forward that schools 
that are inclusive are inclusive whether they are academies or not. Concerns were raised that 
under the pressure of other agendas, not least standards, schools may roll back from inclusivity 
because of the fear of criticism of risking their ability to be outstanding. 

3.3.7 It had been noted that the City Council was seeing few parental first preferences for academies for 
mainstream school places for children with SEN. While witnesses could only speculate on why this 
was the case, in view of the admissions figure highlighted they raised the possibility of parents 
assuming their children would not be accepted by academies and so not applying. Witnesses 
highlighted that as the number of academies increase it becomes increasingly difficult for parents 
to make informed school choices which is especially pertinent to parents of children with specific 
requirements as not all schools will be equally able to meet their child’s needs. 

3.3.8 Evidence highlighted Birmingham’s position of offering wider specialist provision than neighbouring 
local authorities which was in great demand from families across the West Midlands. We were also 
reminded that not all special needs are statemented and that the point where children can benefit 
or not from mainstream education is not easily definable, for example some children with autistic 
spectrum disorders may thrive in mainstream primary education but not secondary.  

Religious Education 

3.3.9 Witnesses identified potential risks from academies and free schools to the teaching of inclusive, 
rounded religious education and so potentially to community cohesion in a city as diverse as 
Birmingham. It is a requirement of each local authority to produce an agreed syllabus for RE but 
there is no requirement within the Academies Act on academies or free schools to teach the locally 
agreed syllabus. Should all schools become academies there will be no guaranteed funding for 
syllabus updating and development. The value of academies in Birmingham continuing to teach 
the agreed syllabus for RE was made clear. 

3.3.10 In Birmingham the syllabus was last updated in 2007 and encourages tolerance (as assessed by 
Ofsted) and increased awareness of all faiths through consideration of a series of dispositions or 
values such as charity and respect. The position of RE as the only core school subjected not to be 
included within the National Curriculum was an anomaly which needed to be amended. In 
addition, witnesses highlighted that both Northern Ireland and Scotland compel the cross-faith, 
non-sectarian teaching of RE in schools and queried why policy in England and Wales seemed to 
be moving in the opposite direction. 

Parental Involvement 

3.3.11 We heard mixed views on the impact of academy status on parental involvement. Several sponsor 
schools stated that becoming an academy has made no difference to how they are viewed by 
parents or how parents are involved in school life. Parents from Ask Parents First cited examples of 
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schools where parents have sought to engage with academy leadership and sponsors with little 
response made to their concerns. They quoted one case where parent governors had resigned 
from a school governing body over sponsor ‘broken promises’14 to consult on significant 
changes to the school. They also cited difficulties in obtaining information and support from the 
local authority once schools had become academies.   

3.4 Financial implications of academies  

3.4.1 Once a school has converted to an academy, all the funding for the operation of the academy goes 
direct to the Academy Trust via its funding agreement with the DfE. Although money available to 
the school was not the primary reason for becoming an academy for all of the head teachers of 
existing academies who gave evidence to our Inquiry it was in several instances and definitely a 
significant incentive for others. We heard that academies in Birmingham currently receive around 
6.5% more funding than maintained schools from being given their share direct of the LACSEG.15  

3.4.2 Several head teachers specified that the increased funding their schools had received would enable 
them to maintain staffing levels next year in the face of expected budget cuts. At the same time 
they said that they would be able to access additional funds for building investment not generally 
available from the local authority where they were located in areas not perceived as being 
deprived. We heard reports of a perception amongst schools that capital funding is likely to be 
viewed more favourably for academies than maintained schools although officers were unable to 
identify evidence for this in recent funding awards. 

Budgets 

3.4.3 In the case of any school converting as a sponsored academy with a budget deficit the legal 
position is that the deficit remains with the local authority which is of concern to us. As well as a 
negative impact on schools, these deficits have a negative impact on the City’s budget at a time of 
unprecedented financial pressures. The only means that local authorities have to mitigate this risk 
are through timely intervention and agreements with any school carrying or projecting a deficit 
balance.  

3.4.4 School budgets are monitored within the City Council by the Schools Financial Services team. 
Where schools are carrying or projecting a deficit balance measures are taken to encourage the 
head teacher and governing body to reduce the deficit. In many cases, this results in a repayment 
plan by which the school recovers the cumulative deficit over an agreed period. Where schools in 
deficit appear likely to become sponsored academies a more rigorous monitoring regime is 
imposed in order to ensure that the deficits do not increase further. 

                                            
14 Evidence Gathering Session, 10th October 2012 
15 Evidence Gathering session. 19th September 2012 
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Assets 

3.4.5 Key documents in processes for a school to become an academy are the: 

i) Lease – documenting land, boundary, access, co-location and shared-use agreements and 

ii) Commercial Transfer Agreement – covering transfer of staff and other commercial issues 
such as the claw back of grant funding such as that from the Building Schools for the 
Future programme. 

3.4.6 The focus for local authority work on these documents is minimising disadvantage to the City 
Council when assets transfer to the Academy Trust and highlighting potential issues and risks. The 
latter include ensuring the future operation of the school site meets the required standards for 
example relating to Health and Safety as well as risks relating to the history of use of school sites 
and rights for adjoining land. 

3.4.7 Unless the school already has had the school site transferred to it from the City Council, a 125 year 
lease is expected to be granted to the Academy Trust. This provides that the site can only be used 
as an educational establishment and for ‘ancillary’ purposes; so that any change to it for example 
housing or exclusively leisure provision is controlled by the City Council through the terms of the 
lease. The Secretary of State for Education is required to consent to any transfer of the property 
on to a successor organisation; otherwise there can be no assignment or transfer. 

3.4.8 The City Council’s work on the necessary process aspects of conversion is resource intensive with: 
Cabinet having final approval over documents; a cross-city, cross-directorate Academy Converter 
Group meeting fortnightly to assess progress as well as ongoing Human Resources, Property, 
Finance and Legal Support.  

3.4.9 Last year the City Council paid £250k in legal fees, in addition to core education staff costs, for 
academy transfers. Costs for the current year are still being calculated. The City Council does not 
receive any additional monies from the DfE to manage this process and the education team which 
coordinates works is considered to be under resourced. 

Traded Services 

3.4.10 We heard diverse views on City Council Traded Services for schools, academies and education 
settings (including early years and childcare providers). Some are currently developing their 
trading models and range from Schools Admissions and Appeals to Education Psychology. 
Representatives of the Standing Advisory Council for Religious Education (SACRE) outlined possible 
future funding for their work on RE curriculum development from academies following positive 
discussions with a sponsor of several academies in the city. A list of Traded Services is included at 
Appendix C.  

3.4.11 In several cases ‘services’ refer to ways of delivering critical, statutory responsibilities, notably 
safeguarding, where schools perceive an increasing burden of work. Where schools choose not to 
buy these from local authorities it is not yet clear what will fill the gap.  
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3.4.12 Some Traded Services were cited as being of better quality and responsive to school requirements 
(see section 3.6.6) than others. A number of examples were given of services available via not-for-
profit or private companies that are much more tailored to individual schools’ needs than City 
Council Traded Services with more flexible purchasing arrangements. The financial impact on local 
authority education services of many more schools becoming academies is unclear. Although there 
are local authorities in the UK where all schools have become academies these are much smaller 
and less diverse than Birmingham. The line between City Council service income and quality 
affecting future viability is not fixed but the general tipping point for the viability of each Traded 
Service was considered to be fifty percent of Birmingham schools buying in a service.  

3.4.13 City Council officers and head teachers emphasised the importance of sufficient staffing resources 
within departments to provide services of sufficient quality and flexibility for schools across the 
city. They also recognised the importance of reputation of each Traded Service to avoid Academy 
Trusts seeking to source services from elsewhere. In all the evidence we heard from head teachers 
there was little sense of how schools’ current and future needs are informing both individual 
service development and a clear, co-ordinated overall service offer.   

 

3.5 Plans in development – Birmingham Co-operative 
Partnership Model  

Context 

3.5.1 The proposed Birmingham Co-operative Partnership Trust is envisaged as a new umbrella model 
for Birmingham’s family of schools which adds support to each individual school without disrupting 
any plans for new academies or existing partnerships. It stems from a 2012 Labour manifesto 
commitment to a new education partnership with school, families, governors and residents based 
on the belief that every school has the capacity to improve and that the City Council will 
“champion collaboration between teachers, governors and parents as the foundation 
for schools and neighbourhood improvement”16. 

3.5.2 A number of founding principles have shaped work so far namely: 

•    To create a trust based on cooperative principles; 
•    To build this from the strengths of current partnerships and consortia; 
•    For schools to be the principle partners along with the local authority; 
•    To potentially harness the expertise of local universities and business communities, such as the 
Chamber of Commerce or the LEP, as partners; 
•    To give it a level of school improvement rigour that would make it an excellent home for 

                                            
16 Birmingham Labour (2012) Manifesto 
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struggling schools; 
•    To protect staff pay and conditions and 
•    Not to force schools down any route – staying with current arrangements will remain an option 
for all schools. 

3.5.3 Outline plans envisage the local authority as a facilitating partner working with schools and 
academy sponsors alongside a number of others across sectors including: health, business, the 
third sector, further and higher education.  The Strategic Director for Children, Young People and 
Families and Cabinet Member for Children and Family Services have written to all schools 
requesting their contribution to designing the model. Focus groups were held with schools during 
summer 2012 following early discussions with head teachers and several presentations were made 
to consortia and networks including to Birmingham’s Governors’ Network up to December 2012. 
Consultation questions centred on: 

i) What role the local authority should play in supporting schools and in establishing the 
partnership; 

ii) How might such a partnership be funded for example via subscriptions, flat fees and 
variable contributions; 

iii) What ways the model might benefit individual schools; 

iv) What functions could be contained within the model and 

v) What barriers need to be overcome in order to progress the model. 

Potential Issues  

3.5.4 The main issue we heard for the Co-Operative Partnership Model was a lack of understanding 
about how it will work from all schools who gave evidence. This is to be expected given that the 
proposed model was being developed through an open consultation at the same time as Inquiry 
evidence gathering.  

3.5.5 We were encouraged by goodwill for the concept of the City Council leading a new partnership 
framework for schools both from head teachers who do not wish their schools to become 
academies and head teachers of schools who have already converted. Nevertheless there are 
significant communication and reputational challenges for the City Council to overcome to gain 
widespread buy-in to the model summed up in several statements similar to this quote from one 
evidence session, 

“The question is rather than why leave Birmingham City Council why stay?”17 
3.5.6 Some concerns were also expressed that the partnership will only be important to struggling 

schools given the number of schools already becoming academies. All witnesses were clear that 
the model needs to be relevant to all schools to be successful. 

                                            
17 Evidence Gathering session, 10th October 2012 
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3.6 How Birmingham is meeting its statutory responsibilities 
since the growth in Academies 

3.6.1 Local authority statutory responsibilities for education centre on: 

i) Ensuring a sufficient number of school places for its resident children in safe and compliant 
school buildings; 

ii) Tackling underperformance in schools and ensuring high standards through school 
improvement and 

iii) Supporting vulnerable children – including Looked After Children, those with Special 
Educational Needs and those outside mainstream education. 

Ensuring sufficient school places 

3.6.2 In order to meet its legal obligations, the City Council requires additional school places in 
appropriate locations to meet increasing demand arising from demographic growth in the city. The 
increased number of births in Birmingham, following a previous dip in birth rates has followed a 
complex pattern of shortfall and surplus school places across both primary and secondary schools. 
The independent approval of free schools and expansion of academies by the Secretary of State 
for Education both increases the risk of additional surplus places and creates increased uncertainty 
regarding what will be required from the City Council to fulfil its statutory responsibility to meet 
basic need, i.e. to provide sufficient, local school places for all Birmingham children. 

3.6.3 In addition to basic need18 programmes providing additional places, the City Council is developing 
a Schools Capital Programme and associated programme of capital maintenance works to be 
undertaken between 2012 and 2014. This is partly to fulfil obligations for the maintenance of safe 
and compliant school buildings, in particular to prevent school closure as a result of health and 
safety issues. It is also an important step towards reducing inequalities in education with their 
subsequent impact on outcomes for young people. 

3.6.4 Currently admissions procedures for academies are coordinated centrally with all other local 
authority schools admissions. It is however possible for academies to decide to expand 
independently of a need for additional places although they would have to consult with the local 
authority and publish their intentions approximately 18 months in advance of a change. 

3.6.5 It is also possible for academies to alter their admissions arrangements within the limits set by the 
Schools Admissions Code, for example by introducing a “Fair Banding” arrangement in which 
students sit a school entrance test and a set number of places is allocated to a number of ability 
groups based on test results. Any uniltateral change to academy admissions could pose a 
significant risk to the distribution and accessibility of places, for example limiting places for young 

                                            
18 Defined as the requirement for sufficient school places for every young person to attend school 
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people with complex needs. The City Council has no formal powers to influence an Academy 
Trust’s decision to alter its admissions arrangements. 

3.6.6 Nevertheless we were encouraged to hear wide acclaim and universal support for the City 
Council’s Admissions and Appeals service from the schools who gave evidence. While academies 
and free schools have the option to run their own admissions and appeals processes, all city 
schools (with the exception of King Edward Foundation schools) have opted to buy this service. 
Ensuring that this remains the case is essential to the City Council’s continuing ability to secure 
sufficient school places for all children.  

3.6.7 This already difficult role will become increasingly challenging as more schools become academies 
although academies including free schools will meet a level of the need for additional places. The 
opening of free schools is factored into local authority demand analysis, for example the opening 
of Perry Beeches 2 in Ladywood while increasing the number of surplus places in the next 2 years 
is likely to reduce the number of additional places the City Council will have to provide in the area 
from 2014. 

3.6.8 We were also encouraged to hear that the University of Birmingham’s Free School for 14 – 19 year 
olds is not seeking to implement selective over-subscription criteria as it wishes to achieve cross-
city representation in its student intake. Instead it is looking at using ‘nodes’ as part of its 
admissions criteria to ensure that it draws pupils from around the city. City Council officers have 
worked with the university to influence the location of nodes to meet the needs of areas where 
additional places are required. 

3.6.9 From September 2013 all schools will regain responsibilities for managing in-year admissions. 
Nevertheless the City Council will continue to have a role in reinforcing schools’ legal 
responsibilities and the condition on them to share information with the City Council as set out in 
the Schools Admission Code and their funding agreements. Although the Schools Admission Code 
took away responsibility for schools to liaise with each other on admissions it was recognised that 
this joint working is helpful and that there is a role for the City Council in facilitating it. 

3.6.10 Since 2006 it has been a requirement for all local authorities to have implemented a Fair Access 
Proposal to ensure children with challenging behaviour are placed in schools across the city rather 
than in specific schools. This was revised in October 2012 in Birmingham and an officer has just 
been appointed to oversee Protocol implementation such as ensuring that children have not been 
removed from school rolls illegally or that places have not been offered when they should have 
been.  

3.6.11 In the event of an academy sponsor collapsing, while it is the DfE’s responsibility to find another 
sponsor, it will be the City Council’s responsibility to find alternative school places for students in 
the meantime. Evidence highlighted that how these responsibilities will translate into practice has 
yet to be determined and is of concern to schools, parents, unions and education officers. 
Particular fears were raised about the appointment of sponsors with minimal track record. 
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Tackling underperformance in schools and ensuring high standards 

3.6.12 We were made aware of mixed views of local authority improvement support from schools. A local 
authority does not have any direct responsibilities for the performance of successful academies 
and those schools we heard from who were classed as outstanding saw local authority 
improvement support as somewhat irrelevant to them in its current format. Schools that were 
assessed as needing support but not failing shared their experience of support available from the 
local authority as diminishing as a result of both capacity and competing Directorate priorities.  

“Since June 2011 we have had some very useful meetings with moments of 
incredible support but the local authority is spread very thin”19 

3.6.13 In some cases they were told by City Council education advisors that they were unable to support 
them as local authority resources were increasingly limited and other schools needed their support 
more. In such instances, schools we heard from stated that they did their best to meet their needs 
through other networks such as what were Extended Schools Clusters.  

3.6.14 We heard that local authority reluctance to use formal powers over schools and governing bodies 
to tackle underperformance, namely the issuing of formal warning notices and putting in place 
Interim Executive Boards, has been part of the context for the DfE to compel schools designated 
as underperforming to become academies. In Birmingham these powers have been used only 
rarely. While we would not want to see these powers used routinely, as they are only one part of 
local authority improvement work, we were concerned that they were not being used when 
needed. Historically head teachers have been the point of contact in schools for the City Council 
but education officers have recognised the need to work with governing bodies directly to support 
their roles as critical friends and in ensuring accountability. We welcomed evidence that processes 
for consistently informing governing bodies of issues of school performance separately to head 
teachers have improved in recent years. Nevertheless, witness statements also indicated that more 
work is needed. 

3.6.15 As the lead responsibility for standards in academies (and holding sponsors to account for this) sits 
with the DfE there were mixed views from head teachers about how far the City Council could 
tackle underperformance in academies in practice. On several occasions metropolitan local 
authorities, as large organisations with a diversity of roles all competing for limited resources, were 
described as being not student-centred enough to respond quickly to school needs. One academy 
head teacher cited the Secretary of State for Education’s role to appoint Directors to a Trust where 
a school was failing as the only feasible formal improvement action. A clear area of development 
for the City Council was how it ensures a partnership relationship with the DfE in future not least 
given its legal responsibility for school performance in Birmingham as a whole under the terms of 
the 1996 Education Act. 

                                            
19 Evidence Gathering session, 10th October 2012 
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3.6.16 The importance of information sharing was emphasised but it was highlighted that this had to be a 
two-way process. Some head teachers had felt that City Council officers were quick to seek 
information from academies but not always as ready to share data. Equally head teachers stressed 
the importance of Elected Members as well as officers being up-to-speed with schools performance 
data saying “You need to know the scores on the doors to hold me and other head 
teachers to account.”20  We have reflected this view in our recommendations and maintain a 
commitment to scrutinise school academic and budget performance data regularly.  

Supporting vulnerable children 

3.6.17 In the case of children with complex needs attending special schools, a review of the City Council’s 
Strategy for Special Provision is currently underway and will clarify the Local Authority’s approach 
to locality specialist provision. In addition to findings included on SEN in section 3.3 of this report 
all witnesses recognised the importance of continuing work on safeguarding in the round 
particularly in view of findings from the latest Ofsted report21. The City Council is responsible for 
the safeguarding of all Birmingham’s children and young people, regardless of where they are 
educated. This requires positive relationships with all schools to ensure equal access to support 
and intervention when required. 

3.6.18 Nevertheless witnesses felt that this necessary emphasis in a context of reduced Directorate 
capacity had diverted attention away from equally important work on education. Several head 
teachers and Members felt that the Director of Children, Young People and Families role had been 
necessarily focused on social services performance, resulting in a gap in vision for education. 

3.7 Future role for BCC and its offer to schools: 

3.7.1 In its recent briefing on academies, the Local Government Information Unit22 identified three 
broad developing roles for local authorities in education which we put forward in evidence 
gathering: 

i) Convenor of partnerships – between a wide range of stakeholders undertaking a mediating 
role where necessary to ensure partnership effectiveness; 

ii) Champion of pupils, parents and communities – which sits alongside the democratic 
mandate to ensure good outcomes for children and young people and 

iii) Maker and shaper of effective commissioning. 

                                            
20 Evidence Gathering Session, 10th October 2012 
21 Ofsted Inspection of local authority arrangements for the protection of children, September 2012 
22 LGIU (2012) csn Policy Briefing Local authority role in education – final report from the ISOS Partnership for the Ministerial 
Advisory Group 
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3.7.2 Many of our key lines of enquiry tested out how far these roles resonated with witnesses; all were 
seen to be essential with a particular focus on the City Council’s role in partnerships and in 
championing the needs of its residents. We also sought to clarify what the City Council needs to do 
differently to undertake these roles most effectively.  

Convenor of partnerships 

3.7.3 We heard from officers, head teachers and academy sponsors that schools want to continue to 
engage with the local authority although on a different basis. They all emphasised that the days of 
a local authority compelling schools to do anything are long gone and that to be successful and 
sustainable partnership needed to be driven corporately across the City Council and not just 
dependent on the abilities and goodwill of individual advisors and teachers. Nevertheless schools 
do see a benefit in working in an equal partnership relationship with the local authority 
predominantly on the City Council’s continuing statutory responsibilities.  

3.7.4 There was support for the City Council developing relationships with existing local clusters of 
schools driving improvement and supporting new ones whether via the proposed Co-operative 
Partnership model or in other ways with a focus on smaller, more clearly locality-based structures. 
This community focus in education was seen as a missing link between the City Council’s extensive 
devolution agenda as a means for achieving better value for money and outcomes for 
Birmingham’s citizens and how it determined its future role in education. All head teachers who 
gave evidence stressed the responsibility they saw to the communities they serve  

“We see ourselves as servants in education nothing more.”23 

Champion of pupils, parents and communities  

3.7.5 Linked to this, witness statements indicated the need to reframe the role of Elected Members at 
community level in education. Councillors who gave evidence emphasised the value to them of 
developing links with schools and how their role as LA-appointed school governors enhanced their 
wider ward roles. A number of head teachers and sponsor representatives commended the work of 
some Councillors at ward level on building individual relationships with schools but queried 
Councillor effectiveness collectively in addressing school underperformance and championing the 
needs of pupils, parents and their local communities. Their was a clear view that there is greater 
scope for Elected Members to be more informed about and connected to schools in their local 
areas and across the city. 

3.7.6 All head teachers who gave evidence were concerned about the prospect of academies being 
sponsored by national chains with no: existing relationships to areas; local history; track record or 
local accountability and limited local knowledge. While all head teachers valued their autonomy 
they were equally clear on the dangers of too much power being vested in them. 

                                            
23 Evidence Gathering Session, 10th October 2012 
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Maker and shaper of effective commissioning  

3.7.7 Evidence highlighted the importance of the City Council having a clear picture of school data in 
order to fulfil its statutory responsibilities outlined earlier in this report. This includes but is not 
limited to intake, performance and equalities data. All witnesses saw a valuable role for the City 
Council in continuing both to collect information and intelligence from schools, parents and other 
stakeholders on their needs. Most importantly witnesses saw increased scope for greater sharing 
of this information and expertise from schools. The City Council’s role in improving equality, 
including equal access to good education, where progress isn’t fast enough was seen as 
fundamental to this. 

3.7.8 Alongside the varied views shared on current local authority improvement support, there was a 
strong sense from most schools that there was a role for the local authority in either delivering or 
facilitating more school-centred improvement support in a school-to-school structure  

“that hasn’t been stripped bare”.24 
3.7.9 Equally, despite the mixed view of Traded Services outlined in section 3.4, a number of head 

teachers still saw a clear role for the City Council in not just commissioning but continuing to 
deliver at least some other education services. As stated previously, Admissions and Appeals and 
School Support Services drew particular praise as school-focused services.  

                                            
24 Evidence Gathering Session, 10th October 2012 
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4 Recommendations 
4.1 Overview 

4.1.1 The starting point for our recommendations from the Inquiry was that on becoming an academy, a 
school no longer has any formal accountability to a local authority; as already stated, legally 
academy school accountability rests with the DfE and Companies House and the Charities 
Commission. As a result, a significant shift across its working is needed for the City Council to 
meet both its statutory obligations relating to education and moral obligations to its citizens.   

4.1.2 Recommendations reflect key themes from Inquiry evidence notably: 

i) The need for a new vision for education in Birmingham with a renewed emphasis on 
SEN provision; 

ii) The importance of reinforcing education as a priority alongside safeguarding in City 
Council priorities; 

iii) Work on the City Council’s other statutory responsibilities namely school improvement 
and school places; 

iv) The role of Elected Members and 

v) Improving consultation on becoming an academy. 

4.2 Vision for education 

4.2.1 We recognise the need for the City Council to reframe its relationship with all interested in 
education.  A number of head teachers asked explicitly for the return of a clearer, louder vision for 
schools and education in Birmingham. A shared agreement of principles and values that all 
schools, no matter their status, parents and pupils can endorse is, in our view, a must for 
strengthening and uniting Birmingham’s Family of Schools. The City Council is in a unique position 
to make this possible, in partnership, through local knowledge, connections and appreciation of 
local history. 

4.2.2 Clearly this vision needs to be agreed and shared by key stakeholder representatives covering all 
aspects of education hence our suggestion of a time-limited Strategic Board. We have 
recommended groups from whom leaders should be drawn but do not see this as definitive. 

4.2.3 The one aspect of the vision and Cabinet Member priorities we do wish to specify is the focus on 
SEN. We see it as essential that the City Council guards against schools becoming less inclusive 
particularly in the context of upcoming funding reform for SEN provision.  
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 Recommendation Responsibility Completion Date 

R1 That the Cabinet Member for Children and Family 
Services: 
 

i) Prioritises the agreement of a new 
vision for education in Birmingham 
and communicates the future local 
authority role in education that 
reinforces its statutory 
responsibilities, succinctly through a 
set of key principles and values to 
schools, parents, students and 
Birmingham residents;  

ii) Places provision for Special 
Educational Needs (SEN) at the 
heart of this vision and at the heart 
of her work with education leaders 
in the city, both in mainstream and 
specialist settings; 

iii) Convenes a time-limited Strategic 
Board with an independent 
chairperson including city education 
leaders from diocesan authorities, 
early years, primary, secondary, 
further education and higher 
education sectors to formulate both 
the vision and key principles and 
values. 

 

Cabinet Member for 
Children and Family 
Services 

October 2013 

 

4.3 Reinforcing education as a priority alongside safeguarding 

4.3.1 Linked to the need for a new vision for education we were mindful of the view presented in 
evidence that the City Council needs to re-focus on education, distinct from other responsibilities 
of the Children, Young People and Families Directorate. We see updating the Corporate Parenting 
policy to emphasise the City Council’s responsibilities for education for all Birmingham’s children 
alongside safeguarding as an important step in rebalancing priorities. 

4.3.2 We also see the Cabinet Member giving an annual Strategic Education Assessment to City Council, 
as a visible way of underlining that education is a Council-wide priority within Members’ capacity as 
corporate parents. It would also reflect a time of exceptional change across education, the full 
impact of which will only become clear in years to come. As outlined already in this report, the 
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rapid growth in academies means that there has already been a change to the ways in which the 
Cabinet Member can meet her full range of education responsibilities towards influencing a range 
of stakeholders and away from directing schools. This shift is set to intensify as more schools 
convert. A dedicated City Strategic Education Assessment would be a clear expression to partners 
of the City Council’s recognition of the changing education landscape and commitment to making 
the most of its role within it. 

R2 That the Cabinet Member for Children and Family 
Services updates the City Council’s Corporate 
Parenting Policy to ensure a renewed and equal 
emphasis on education for all Birmingham children, 
whether looked-after or not, alongside safeguarding in 
the priorities of the work of the City Council.  

Cabinet Member for 
Children and Family 
Services 

April 2013 

R3 That the Cabinet Member for Children and Family 
Services gives an annual City Strategic Education 
Assessment to City Council. 

Cabinet Member for 
Children and Family 
Services 

April 2013 

 

4.4 School improvement 

4.4.1 The need for increased two-way information sharing and greater awareness of school performance 
data among Elected Members was a strong theme in evidence we heard from head teachers, 
Councillors and parents and our recommendation echoes this. Without a clear, shared evidence 
base and good local ‘intelligence’, effective improvement support and the basis for the City Council 
using the statutory powers it has at its disposal, when required, in its maintained schools will 
inevitably be hindered.  

4.4.2 Our Inquiry evidence recognised the continuing, albeit reframed, partner role of the City Council in 
supporting improvement work, using learning from successful academies as well as maintained 
schools alongside our own expertise. At the same time head teachers encouraged us to be more 
robust within the authority about tackling inadequate performance and leadership within schools. 
Real support requires a commitment to constructive challenge. Too much is at stake for all parties 
to tolerate continued underperformance where improvement support has not had enough of a 
positive effect and so we recommend a commitment to using our formal powers, where necessary, 
to address underperformance. 

4.4.3 We see a clear and continuing task for the City Council in ensuring its awareness of school budget 
situations, especially understanding the reasons for significant deficits and surpluses as part of its 
oversight of the financial arrangements of its maintained schools. We wish to see more work with 
academies on financial information sharing with Elected Members in order to maintain as accurate 
a picture as possible of all school budgets and support timely interventions. This is both to help 
minimise potential disadvantage to pupils from significant school underspend or overspend and 
any adverse impact to the local authority’s budget at a time of unparalleled financial pressure. 
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R4 That the Cabinet Member for Children and Family 
Services: 
 

i) Works with academies including free 
schools so that all parties share the same 
data and statistical returns at the same 
time that they make them available to the 
Department for Education; 

ii) Works with head teachers (primary and 
secondary) to review the work of School 
Improvement Groups including strategies 
for early intervention using data and 
intelligence, to develop further school-led 
improvement services which support the 
senior management teams of 
underperforming schools to become 
successful leaders; 

iii) Makes an announcement to all 
improvement leads that where other 
intervention has been unsuccessful the 
local authority will use its formal powers 
to address failures in school leadership. 

Cabinet Member for 
Children and Family 
Services 

April 2013 

R5 That the Education and Vulnerable Children Overview 
and Scrutiny Committee receive city-wide 
performance reports with information grouped by 
ward on: 
 

i) School budget deficits and surpluses (at 
least annually); 

ii) Pupil attainment against floor targets 
(twice a year); 

iii) The work of School Improvement Groups 
(twice a year). 

 

Cabinet Member for 
Children and Family 
Services 

March 2013 

4.5 School places 

4.5.1 In the context of a more fragmented school system and increasing financial challenges, the ability 
of local authorities to plan for school places is clearly constrained. This recommendation recognises 
the City Council’s responsibility for school places and its limited, but nonetheless essential, bearing 
on them as the number of academies increases.  It can exercise influence most effectively by 
maintaining an accurate overview of formal and informal information from schools themselves 
along with parents and governing bodies and ensuring an up-to-date list of available sites and 
buildings for new schools.  

R6 That the Cabinet Member for Children and Family 
Services works to manage demand for school places 

Cabinet Member for 
Children and Family 

April 2013 
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by: 
 

i) Increasing information sharing between 
the City Council and academies including 
free schools and studio schools on school 
places and 

ii) Collaborating with the Cabinet Member 
for Development, Jobs and Skills and the 
Department for Education on auditing 
available sites for new schools and 
mapping empty buildings that have the 
potential to be transformed into schools. 

  

Services 
 
 
 
 

 

4.6 Role of Elected Members 

4.6.1 The City Council in our view is not only a partner in school improvement and responsible for its 
other statutory Education functions but has a clear role in championing Education on behalf of 
parents, pupils and local communities given democratic legitimacy through its Elected Members. 
We see scope for greater active participation by Elected Members in school life, primarily through 
taking on school Governorships, but also through building relationships with schools at ward level 
to be able to truly represent parent, pupil and wider community interests. Through a greater 
awareness of informal intelligence as well as formal school data, Elected Members will be better 
placed to both challenge and support head teachers contributing to raising local Education 
aspirations. We see members’ affirmation at City Council taking place alongside the proposed 
annual City Strategic Education Assessment report.   

R7 That Elected Members commit to developing 
relationships with all schools in their ward and to 
becoming local champions for education by: 
 

i) Affirming their commitment to quality 
Education for all Birmingham Children at 
City Council; 

ii) Affirming to parents and carers in their 
local area that they will endeavour to 
represent their interests in working with 
local “families” of schools; 

iii) Considering applying to become a 
governor of at least one school governing 
body and undertaking governor training 
as appropriate; 

iv) Visiting every school in their ward at least 
once a year to build relationships and 
support school activities in their role as 
councillors; 

All councillors - overseen 
by the Cabinet Member 
for Children and Family 
Services 

April 2013 
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v) Inviting head teachers to present to Ward 
Committees on school progress in a 
rolling programme to raise awareness of 
local school safeguarding, standards and 
successes and 

vi) Approaching local businesses to form links 
with schools for work experience 
placements and apprenticeships. 

 

4.7 Traded Services 

4.7.1 From the evidence we have heard on City Council Traded Services we see the need for the City 
Council to both make its service offer to schools clearer and, in some cases, more relevant to 
school requirements. We are concerned that we have heard little on current or indeed future 
market assessment undertaken by Traded Services. We hope to see Traded Services make the 
most of timely opportunities provided by the next stages of the consultation process on the Co-
operative Partnership Trust in order to do this.   

R8 That the Cabinet Member for Children and Family 
Services makes clear: 
 

i) How all current and future Traded 
Services have been reviewed to meet 
current and future school need and 

ii) The improved City Council Traded Service 
offer to schools in a coherent package, so 
that the City Council is in a stronger 
position to maintain a suitable service 
offer in a competitive market place. 

  

Cabinet Member for 
Children and Family 
Services 

May 2013 

 

4.8 Consultation on becoming an academy 

4.8.1 As stated in the introduction to this report, Committee members recognise that existing academies 
are “here to stay”. It is also for the school governing bodies of proposed academies to decide the 
form of consultation most appropriate to their school community. However we take concerns 
raised by parents, teachers and trades union representatives about inadequate and at times 
skewed consultation for new academies seriously. Elected Members, in fulfilling our role as 
champions of pupils, parents and local communities, should expect that the City Council supports 
schools to consult fairly and effectively not least to protect vital community relationships. As a 
result, we have drawn directly on a number of recommendations made to us during our Inquiry by 
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Ask Parents First to improve the experience of parents and children in Birmingham and highlight 
the importance of meaningful consultation on such significant decision-making.  

R9 That the Cabinet Member for Children and Family 
Services: 

i) Encourages governing bodies to notify the 
LA as soon as possible of any intention to 
consider academy conversion; 

ii) Publicises that there is a clear expectation 
from the City Council that governing 
bodies considering academy conversion, 
whether voluntarily or under the 
instruction of the Department for 
Education, conduct open and democratic 
consultation while matters are still at a 
formative stage; 

iii) Publicises clear, factual, guidance for 
governing bodies on what constitutes 
open and democratic consultation in the 
form of a factsheet and 

iv) Publicises clear and balanced information 
for school governors, parents and carers 
on the implications of conversion to 
academy status including a list of what 
academies do and do not sign up to, and 
legal aspects of the conversion process in 
order that they can make more informed 
decisions about school choice. 

Cabinet Member for 
Children and Family 
Services 

March 2013 

 

4.9 Progress with implementation 

4.9.1 To keep members of the Birmingham Education and Vulnerable Children O&S Committee informed 
of progress in implementing the recommendations within this report, the Executive is 
recommended to report back on progress periodically. This will be carried out through the 
established tracking process. 

 Recommendation Responsibility Completion Date 

R10 That progress towards achievement of these 
recommendations is reported to Education and 
Vulnerable Children Overview and Scrutiny 
Committee in July 2013. The Committee will 
schedule regular progress reports until all 
agreed recommendations are implemented. 

Cabinet Member for 
Children and Family 
Services 

July 2013 
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Appendix A - Witnesses 
 

Committee members are very grateful to the following witnesses for their verbal and written evidence to 
this Inquiry: 

 

• Wayne Bates, NASUWT (presenting a joint submission from all Teaching and Support Unions in 
Birmingham) 

• Sarah Barton, ASK Parents First 

• Gargi and Stan Bhattacharyya (parents) 

• Councillor Ian Cruise, Birmingham City Council 

• Councillor Phil Davis, Birmingham City Council 

• Paul Dodderidge, St George’s Church of England Primary School 

• Jack Dromey, Member of Parliament 

• Steve Edmond, Governor Support Unit, Children Young People and Families Directorate, Birmingham 
City Council 

• Peter Harwood, SEN lead, Birmingham City Council 

• Robin Haselgrove, Chadvale Primary School and Ladywood Consortium of Schools 

• Richard Hatcher, Professor of Education, Birmingham City University and Joint Secretary of the 
Birmingham Campaign Against Academies 

• Councillor Barry Henley, SACRE and Birmingham City Council 

• Lucy Heller, ARK Schools 

• Councillor Barry Henley, SACRE (Standing Advisory Council Religious Education) and Birmingham City Council 

• Guy Hordern, SACRE  

• Councillor Brigid Jones, Cabinet Member for Children and Family Services, Birmingham City Council 

• Mark Lanyon, Head . St James’ Church of England Primary School 

• Emma Leahman, Children Young People and Families Directorate, Birmingham City Council 

• Julie Newbold, School Admissions and Appeals, Children Young People and Families Directorate, 
Birmingham City Council 

• Liam Nolan, Perry Beeches Schools 
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• Chris Quinn, Ninestiles School 

• Councillor Victoria Quinn, Birmingham City Council 

• Heather Roberts, Aston Manor School 

• Chris Stone, Arthur Terry Partnership 

• Sue Twells, School Improvement Lead, Children Young People and Families Directorate, Birmingham 
City Council 

• Dr Caroline Whalley, Elliott Foundation 

• Sally Yates, The Deanery Church of England Primary School 
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Appendix B – List of academies and free 
schools 
 

 

A – List of free schools to date 

School Opening Date Pupil Needs 
Planned 
Capacity 

 Age 
Range Faith 

Nishkam Free School* 01/09/2011 Mainstream 180 4 -11 Sikh 
Nishkam High School 01/09/2012 Mainstream 700 11-19 Sikh 
Perry Beeches 2 - The Free School 01/09/2012 Mainstream 620 11-18 None 
The University of Birmingham School & Sixth 
Form Teaching School 01/09/2014 Mainstream 1150 11-19 None 
East Birmingham Network Free School 01/09/2012 Alternative 90 13-16 None 
The Titan Partnership Trust School 01/09/2013 Alternative 110 14-16 None 
REACH Free School 01/09/2013 Alternative 64 13-16 None 
Kajans Hospitality and Catering Studio School 01/09/2013 Mainstream 300 14-19 None 
Waverley Studio College 01/09/2013 Mainstream 300 14-19 None 

 

B – List of academies to date 
Secondary Schools Conversion Date Sponsor (where applicable) Age Range

Arthur Terry  01/05/2012 Converter 11-18 
Aston Manor Academy  01/07/2011 Converter 11-16 
Aston University Engineering Academy  01/09/2012 (new) Aston University 14-19 
Bartley Green  01/04/2011 Converter 11-16 

Birmingham Ormiston Academy  01/09/2011 (new) 
Ormison Trust & Birmingham City 
University 

14-19 

Bishop Vesey  01/04/2012 Converter 11-18 
Fairfax  01/08/2011 Converter 11-18 
George Dixon International  01/09/2012 Converter 11-18 
Hall Green  01/02/2012 Converter 11-16 
Handsworth Wood Girls  01/11/2012 Converter 11-18 
Harborne Academy  01/09/2010 Birmingham Metropolitan College 11-18 
Heartlands Academy  01/09/2009 E-ACT 11-18 
Hillcrest  01/09/2011 Converter 11-18 
Holyhead  01/08/2011 Converter 11-16 
KE VI Aston  01/08/2011 Converter 11-18 
KE VI Camp Hill Boys  01/08/2011 Converter 11-18 
KE VI Camp Hill Girls 01/08/2011 Converter 11-18 
KE VI Five Ways 01/08/2011 Converter 11-18 
KE VI Handsworth  01/08/2011 Converter 11-18 
KE VI Sheldon Heath Academy  01/09/2010 King Edward Foundation 11-18 
Kings Norton Girls  01/04/2011 Converter 11-18 
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ARK Kings Academy (formerly Kings 
Norton High)  01/09/2012 ARK 

11-16 

Lordswood Girls  01/04/2011 Converter 11-18 
Ninestiles  01/01/2011 Converter 11-18 
North Birmingham Academy  01/01/2010 E-ACT 11-18 
Perry Beeches Academy  03/05/2012 Converter 11-16 
Park View  02/04/2012 Converter 11-16 
Plantsbrook  01/08/2011 Converter 11-18 
Shenley  01/09/2009 E-ACT 11-18 
St Albans Academy  01/09/2009 ARK 11-18 
Stockland Green  01/05/2012 Converter 11-16 
Sutton Grammar for Girls  01/06/2011 Converter 11-18 

 

Primary Schools Conversion Date Sponsor (where applicable Age 
Range 

Billesley Primary  01/11/2012 Elliott Foundation Academy Trust 4-11 
Chilwell Croft Academy (formerly Chilwell 
Croft Primary)  01/09/2012 Equitas Academy Trust 

4-11 

Deanery  01/08/2011 Converter 4-11 
Dorrington Primary  01/06/2012 Converter 4-11 
Erdington Hall Primary  01/06/2012 Ninestiles Academy Trust 4-11 
Great Barr Primary  01/09/2012 Converter 4-11 
Greenholm Primary  01/09/2012 Converter 4-11 
Kings Rise JI  01/11/2012 Elliott Foundation Academy Trust 4-11 
Montgomery   01/10/2012 Academies Enterprise Trust (AET) 4-11 
Nansen Primary  01/10/2012 Park View Education Trust 4-11 
Nechells EACT Primary Academy 
(formerly Nechells J&I)  01/09/2012 E-ACT 

4-11 

Oldknow Junior  01/04/2012 Converter 7-11 
Percy Shurmer Academy (formerly Percy 
Shurmer Primary)  01/09/2012 Academies Enterprise Trust (AET) 

4-11 

ARK Rose Academy (formerly Primrose 
Hill JI)  01/09/2012 ARK 

4-11 

Rookery  01/08/2011 - 4-11 
Shirestone Primary  01/11/2012 Elliott Foundation Academy Trust 4-11 
Slade Primary  01/09/2012 Arthur Terry Learning Partnership 4-11 
St Clements CoE Academy   01/10/2012 Diocese of Birmingham (Anglican) 4-11 
St Johns CoE VC Ladywood  01/11/2012 Diocese of Birmingham (Anglican) 4-11 
St Michaels JI  01/10/2012 Diocese of Birmingham (Anglican) 4-11 
Timberley Primary  01/05/2012 Converter 4-11 
ARK Tindal Primary Academy (formerly 
Tindal Primary)  01/09/2012 ARK 

4-11 

Warren Farm Primary  01/07/2012 Converter 4-11 

 

Special Conversion Date Sponsor (where applicable) Age 
Range 

Wilson Stuart 01/11/2012 - 2-18 
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C – List of academies in train in Birmingham 
Secondary Schools Target Conversion 

Date 
Sponsor (where applicable) Age 

Range 
Castle Vale 01/01/2013 Academies Enterprise Trust (AET) 11-18 
Four Dwellings High 01/03/2013 Academies Enterprise Trust (AET) 11-16 
Holte  
 01/02/2013 Converter 

11-18 

Lordswood Boys 01/12/2012 Converter 11-18 
Yardleys 01/05/2013 Converter 11-16 

 

Primary Schools Target Conversion 
Date 

Sponsor (where applicable Age 
Range 

Acocks Green Primary 01/04/2013 Converter 4-11 
Alston Primary 01/04/2013 Converter 4-11 
Blakenhale Infants  01/01/2013 Oasis 4-7 
Blakenhale Junior  01/01/2013 Oasis 7-11 

Brookvale Primary  01/04/2013 
Converter - Arthur Terry Learning 
Partnership 

4-11 

Colmers Farm Junior  01/03/2013 Academies Enterprise Trust  7-11 
Fairway Primary School  01/04/2013 Converter 4-11 
Four Dwellings Primary  01/01/2013 Academies Enterprise Trut 4-11 
Hawkesley CE Primary  01/04/2013 Diocese of Birmingham (Anglican) 4-11 

Hill West Primary  01/04/2013 
Converter - Arthur Terry Learning 
Partnership 

4-11 

Hobmoor Primary  01/04/2013 Oasis 4-11 
Lozells JI  01/02/2013 Holte Academy Trust 4-11 
Mansfield Green Community  01/12/2012 E-ACT 4-11 
Matthew Boulton Primary  01/04/2013 Oasis 4-11 

Mere Green Combined  01/04/2013 
Converter - Arthur Terry Learning 
Partnership 

4-11 

Minworth J & I  01/04/2013 Converter - Prospects 4-11 
Moor Green JI 01/12/2012 HTI 4-11 
(The) Oaklands Primary  01/01/2013 Ninestiles Academy Trust 4-11 
Parkfield Primary  01/01/2013 Converter 4-11 

Reaside Junior  01/12/2012 
Education Central (University of 
Wolverhampton) 

7-11 

Ridpool JI  01/12/2012 Academies Enterprise Trust 4-11 
Short Heath Primary  01/01/2013 Oasis 4-11 
St Barnabas CE  VA  01/01/2013 Converter 4-11 
St Georges CE VA JI  01/04/2013 Arthur Terry Learning Partnership 4-11 
St Georges CE VC JI  01/01/2013 Arthur Terry Learning Partnership 4-11 
St Johns CE JI VA Sparkhill 01/12/2012 Converter 4-11 
St Mary CE JI (B20)  01/02/2013 Converter 4-11 

Tame Valley JI  01/12/2012 
Education Central (University of 
Wolverhampton) 

4-11 

Topcliffe JI  01/04/2013 Converter - Prospects 4-11 
Trescott Primary  01/12/2012 E-ACT 4-11 
West Heath Primary  To be confirmed - 4-11 
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Wilkes Green Junior   01/02/2013 Converter 7-11 
Woodhouse Primary School  01/09/2013 To be advised 4-11 
Woodview Primary  01/01/2013 Oasis 4-11 
Yarnfield Primary  01/04/2013 Ninestiles Academy Trust 4-11 

 

Special Target Conversion 
Date Sponsor (where applicable) 

Age 
Range 

James Brindley (Hospital) 01/04/2013 - - 

 

1 other secondary and 26 other primary schools may be added to the list but details have yet to be 
confirmed 
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Appendix C - City Council Traded Services 
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